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This paper explores how admissions tests are used in different
higher education systems around the world. This is a relatively
new area of research, despite the fact that admissions processes
are a key component of university practices and given the everincreasing globalisation of higher education. This paper shows that
aptitude and achievement tests, for example, are used in many
developed countries. In some of them, a specific test is nationally
instituted and generalised; consequently, the function of the test is
well embedded in the education landscape of the country.
Elsewhere, tests exist but are administered in an ad hoc fashion
with little consistency across the sector. This paper provides an
important reference tool for national systems and individual
institutions interested in examining their position within the realm
of international practice in the utilisation of admissions testing for
university selection.
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Cet article explore l’utilisation des examens d'admission dans
différents systèmes de l'enseignement supérieur à travers le
monde. Il s’agit d’un domaine de recherche relativement récent, en
dépit du fait que les processus d'admission sont un élément clé des
pratiques universitaires et au regard de la mondialisation
croissante de l'enseignement supérieur. Cet article montre que les
tests d'aptitude et de niveau, par exemple, sont utilisés dans de
nombreux pays développés. Dans certains d'entre eux, un examen
spécifique est institué au niveau national et généralisé. Par
conséquence, la fonction de test est bien intégrée dans le paysage
éducatif du pays. Ailleurs, des examens existent, mais ils sont
administrés de façon ad hoc avec peu de cohérence au sein du
secteur. Cet article fournit un outil de référence important pour les
systèmes nationaux et les établissements intéressés par l’examen
de leur positionnement dans le domaine de la pratique
internationale du recours aux examens d’admission pour la
sélection universitaire.
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This paper provides insights into the use of admissions tests, whether in
relation to aptitude or achievement, in university admissions procedures
across developed countries and explores how they are used in different higher
education systems. While its main purpose is to inform decision makers in
Australia on the complex issue of admissions testing, the analysis also
provides an important reference tool for other national systems and
individual institutions interested in reviewing their position in relation to
international practice in this field.
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A detailed survey of literature sugg ests that this is the first
comprehensive international synthesis of admissions testing practices. This is
somewhat surprising, given that admissions processes are a key component
of the operation of universities almost universally and given the everincreasing globalisation of higher education. As such, this paper is
purposefully descriptive in its approach, providing a basic environmental
scan. It paves the way for future research as well as further analyses and
comparisons of higher education systems and their admissions practices.
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The research documented in this paper was developed as part of an
international scoping exercise that studied aptitude testing in Australian
higher education. One of the outputs of the study was a report (Coates et al.,
2010) and this paper is a revised version of one part of it (id., pp. 14-23). The
detail included here is purposefully general in its approach, therefore making
it transferable to other higher education contexts and analyses within
systems the world over.
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Educationalists and policy makers in Australia are seeking new ways to
admit students into higher education and this policy shift is unfolding in
parallel to a new approach for funding higher education based on student
demand. The system, which was previously regulated by governmentimposed enrolment quotas, is now opening up. Additional funding is being
offered to reward universities for enrolling students from low socio-economic
backgrounds and structural adjustment funding is being provided to
universities to facilitate system expansion and entry into non-traditional
student markets. Lastly, ambitious targets are being set for bachelor degree
graduation rates (Australian Government, 2009; Birrell et al., 2010; Edwards,
2010, 2011).
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As a prelude to the main points discussed in this paper, the next section
explores rationales for the use of admissions tests for university selection. We
then provide a unique and relatively detailed synthesis of information relating
to admissions processes in 13 higher education systems across the world,
supplemented with an overview of several other systems, before returning to
current practice within Australia and examining possible directions for the
future.

s.

A SURVEY OF INTERNATIONAL PRACTICE IN UNIVERSITY ADMISSIONS TESTING

ed

Broad rationales for admissions testing

pa
ra

fin

s

While the purpose of this paper is not to analyse debates on the use of
admissions testing in higher education, it is helpful to reflect on this issue
before examining international practice. This section outlines some of the key
rationales for admissions testing and describes some issues and concerns
related to the practice.
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From the international study which inspired this paper, it appears that
the main driver for the inclusion of such tests in selection processes is the
belief that they can offer a more efficient, valid, or at least supplementary
means for selecting the most appropriate candidates for university. In certain
countries, tests are administered because of a lack of consistency in secondary
school assessment processes, while others use tests in conjunction with
various measures of achievement to strengthen selection methodology.
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In the current higher education policy setting in Australia there appears
to be cogent rationales for the wider and more transparent use of admissions
tests in selecting university candidates. Analyses of the effectiveness of
admissions tests in higher education suggest that “well developed tests are
valid for their intended purpose” (Sackett, 2005, p. 109; Wightman, 1997;
Wilson, 1981). Specifically, the use of admissions testing – alongside other
selection metrics such as secondary school outcomes – has the potential to
positively assist institutional selection processes (Coates et al., 2010). It can be
useful, for example, when:
attempting to identify greater numbers of candidates from underrepresented groups (including low socio-economic backgrounds) whose
secondary school outcomes may not reflect actual academic capacity;

●

students come from various schools and states that emphasise or teach
different curricula;
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there is a need to discriminate more finely between various levels of
performance;

●

considering recent applications from immigrants and overseas students;

●

there is a case for giving people further insights on what they are capable of
achieving (diagnostic);

HIGHER EDUCATION MANAGEMENT AND POLICY – VOLUME 24/1 © OECD 2012

information on general capability can complement that provided by
curriculum competence;

●

there are good arguments that achievement scores
supplemented or replaced by academic aptitude tests;

●

the addition of common and objective data can enhance transparency.
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However, there are valid and important reasons cautioning a careful
approach (or the outright rejection) of admissions testing for higher
education. In general, these issues relate to the validity of the instrument
being used (Sackett, 2005), especially in contexts where there is:

a lack of available evidence on the effectiveness of such tests, and without
evidence institutions cannot be sure that the tests add value to the
admissions processes;

●

structural or content bias in the tests that may be meant to benefit certain
groups or cultures but may in fact do the opposite;

●

a major administrative burden on institutions to run the tests, or a cost
burden on applicants.
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The analytic approach
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Admissions tests are used internationally and are employed in a variety
of ways; they can either constitute the sole criteria for selection or be used in
conjunction with other measures of achievement (usually secondary school
grades). There are system-wide general tests, institutional tests specific to one
or a small group of universities, discipline-specific tests designed for entry
into particular courses and tests which help select students from nontraditional entry pathways (in particular “mature age” applicants). Some tests
are mandated and run by government or public authorities while others are
chosen and utilised by individual universities.
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Given the substantial scope that an analysis such as this could have, the
discussion here focuses on a few key areas of university admissions process.
In the main, the discussion is limited to entry to undergraduate-level courses
for domestic students and the primary (but not exclusive) focus is on OECD
member countries. The research underpinning this paper explored
admissions practices in all of them and the countries for which sufficient
information was available have been included here. Information about South
Africa and China has also been included.
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Charting these selection tools worldwide is a difficult process. The
nuances among university entrance criteria in each country are not always
transparent and processes are often unclear to “outsiders” and even to experts
within a system. The authors are indebted to numerous international
colleagues for assisting with this analysis. Even despite their input, in many
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cases some specific details of a system were not entirely clear. Furthermore,
sometimes admissions processes are decentralised and used differently
within systems. Therefore, while the countries examined here are varied and
numerous, this discussion does not cover every admissions process that exists
within the scope of the analysis. The country-specific discussions in this
paper vary in detail according to the amount of information available.
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In addition to these parameters, it is important to underline that in
exploring “admissions tests” the discussion canvasses aptitude and contentspecific tests designed for university entrance selection. It does not, however,
cover secondary school examinations, matriculation tests or certificate
qualifications that may help to qualify candidates for university.
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This review of international practice is composed of two sections: the
first one comprises the main discussion which outlines the broad, generic
“non discipline-specific” tests used across the world and explains the way in
which they contribute to selection. Three main uses of general admissions
tests are identified: system-wide tests used as the sole determinant of entry to
university; system-wide tests used as a key measure, but supplemented with
other achievement measures; and other uses of general admissions tests
(i.e. tests that are not system-wide in usage and tests designed for mature age
entry). Countries in each section are discussed in alphabetical order. The
second section of this review of international practice contains a brief
overview of the use of admissions tests to determine entry into particular
fields of education.
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The three main uses of general admissions tests

tig

General admissions tests as the sole determinant of entry
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It appears relatively uncommon for an admissions test to be the only
measure for university admission. Examples of countries for which this is, to
some extent, the case include China, Greece, Portugal and South Korea. In all
these instances, the admissions test is run by the government or a
government authority.
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The Chinese university entrance system, known as gaokao, is based on
three key admissions tests which are undertaken by prospective students
following completion of their secondary schooling (Davey et al., 2007). The
administration of the Chinese test is co-ordinated by the Ministry of
Education, which also oversees the construction of the test. The test has run
in a similar format since 1952, apart from a ten-year period during the Cultural
Revolution (Unger, 1980). This test is required for entry to all universities in the
country and success determines not only whether a university place is
secured, but also the type of university that a student is accepted into.
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The Chinese admissions test, which students sit over a two- or three-day
period, is multi-faceted. They are achievement tests, designed to cover
specific knowledge and theory across a range of disciplines learned by
students during their schooling. They do not involve practical or more
aptitude-based problem-solving questions. This particular fact has been
criticised as a limitation of the current testing process (Davey et al., 2007;
Zhang, 1995).

na

As elsewhere, the prestigious institutions generally take the highest scoring
applicants (Davey et al., 2007).
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Competition for places in China is very strong and many potential
candidates do not succeed in gaining an offer from a university. Unsuccessful
candidates have to wait another year before they can re-sit the test. Therefore,
much emphasis is placed on studying for the test from the early years of
schooling (Davey et al., 2007; Zhao, 2007). The high stakes of this test also
appear to open it to controversy surrounding bias towards the cultural and
political elite, corruption and cheating (Chunlin, 2005; Davey et al., 2007).
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The transition from secondary school to university in Greece is also
determined entirely by a national higher education entrance examination
(Psacharopoulos and Tassoulas, 2004). Students in the final year of secondary
school who wish to gain entry to university must sit this multi-disciplinary
exam, which is administered centrally by the national government.
Universities select students on the basis of their exam results and the
preferences for courses that they specify during the application process. As is
the case in many other countries which place a high value on the outcomes of
one examination for determining entrance, this test has become entrenched
in the national psyche: students and families invest substantial time and
resources in studying and being tutored in the hope of increasing success in
the national entrance examination (id.).
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The admissions process for Portuguese universities is based primarily on
an entrance exam. Entry into publicly funded universities is gained by sitting
the Concorso Nacional, while for private institutions candidates sit the Concorso
Local (European Education Directory, 2009a). These admissions tests are sat by
all students under the age of 23 who wish to study at undergraduate level and
they are designed to measure knowledge in particular subject areas. However,
the tests do not only cover content included in the senior school curriculum.
Candidates who sit the test are admitted to their selected courses on the basis
of their level of achievement in the test and completion of specific prerequisite
subjects in their final years of schooling.
In recent years, the outcomes of national admissions tests have become
increasingly important in Portugal. As of 2005, the minimum score on which a
candidate can be admitted to university was set at 95 (out of a possible

HIGHER EDUCATION MANAGEMENT AND POLICY – VOLUME 24/1 © OECD 2012

7

io
na

200 points). From the perspective of policy makers and institutions, this
change was implemented to ensure that the country’s higher education
standards are kept high and that policy is in line with the Bologna Process, but
in practice many candidates now miss out on available places, making the
stakes of these tests even higher than in previous years.
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In South Korea, the College Scholastic Ability Test (CSAT) or suneung is the
sole determinant of whether students are admitted to university. The CSAT is
developed and implemented by the Korea Institute for Curriculum and
Evaluation (KICE) on behalf of the government (KICE, 2008). It is an
achievement test (rather than aptitude test) and is based on the national
school curriculum. Much importance is placed on successfully completing this
test, to the extent that students are coached for years before they actually sit
the exam. All universities base their admissions on CSAT results, with the
most prestigious institutions taking the highest achievers.
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As noted at the beginning of this section, very few systems in the world
only use an admissions test for entering university. Even in the ones discussed
above there are, in some cases, nuances that make entry conditional to more
than just the test. In Portugal, for example, where the national admissions test
is the only measure used to rank students for university selection, certain
prerequisite subjects at secondary school must also be completed.
Comparisons of entry, equity and student outcomes from systems with these
specific entry modes, as well as an examination of other systems with
different approaches, would provide a worthwhile supplement to this initial
scan.
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General admissions tests as a supplementary criteria for entry
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There are a number of systems across the world where the admissions
test is not the only criteria used to determine entry to university, but it
nevertheless plays a dominant role. The systems discussed in the following
section also have an admissions test that most applicants for undergraduate
courses sit as part of the admissions process. Japan, South Africa, Sweden,
Turkey and the United States are included in the discussion here. The
implementation of tests in these countries varies from being sanctioned by
the state in the first four, to individual institutions being free to choose
whether or not they apply them in the United States.

A

ut

iliz

The Japanese admissions process is not dissimilar to that of China, South
Korea and Greece in terms of the importance placed on the admissions test.
For entry into the public universities and many private institutions, applicants
sit a test administered by the National Centre for University Entrance
Examinations (NCUEE). Institutions decide on an individual basis which
specific parts of the test devised by the National Centre they will include each
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year and candidates take the sections relevant to their preferred courses. The
admissions process followed is different for each institution, but in many
cases the test score is combined with applicant interviews or teachers’ letters
of recommendation. However, Teichler (1997) notes that, in general, the more
prestigious the institution, the more likely it is to rely solely on the
examination score for selecting candidates.
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The Japanese National Centre Test for University Admissions has been
administered since 1990, when it replaced a similar test which had run
since 1979 (NCUEE, 2009). Such tests were also run in Japan prior to 1979 in
slightly different formats, so this admissions system is well entrenched in the
country. The current test is primarily designed to measure secondary school
graduates’ achievement levels in a range of disciplines.

clu

siv

a

pa

ra

Given the hierarchical nature of the Japanese education system, entry
into the most prestigious higher education institutions, in many cases,
provides a stepping-stone towards successful careers and substantial cultural
leverage. As such, the entrance test in Japan is considered very important.
Most people enrol in tailored tutorials to prepare for the test and many of
those who fail to gain entry on leaving school spend the subsequent year
having further tuition (these candidates are known as ronin) in order to
increase their chances of success for the next time round (Mori, 2002; Ono,
2007; Teichler, 1997).

de
st

e

ar
tig

o

é

ex

In South Africa a new national admissions test known as the National
Benchmark Test (NBT) was implemented in 2009. It is an achievement test,
with elements based on the National Senior Certificate (NSC) curriculum.
It was designed to provide an improved selection tool for universities, and
replaced the Standardised Assessment Test for Access and Placement (SATAP)
which was widely used by institutions as one measure for selecting
undergraduate candidates (Scholtz and Allen-Ile, 2007). The NBT now
supplements secondary school results in determining which students are
offered a place in the highly competitive university sector.

The SweSAT is not mandatory for all school leavers. However, all
universities accept students on the basis of SweSAT scores. Students therefore
gain access to university either through their secondary school grade point
average (GPA) or by their SweSAT score.
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In Sweden, although tertiary entrance requirements are different to all
those mentioned in this paper, there is nevertheless an admissions test – the
Swedish Scholastic Aptitude Test (SweSAT) – which constitutes a key criteria
for entry to university. Prior to 1991, the SweSAT was only used for mature
aged applicants, but since then, any applicant can sit the test and these results
count towards their chances of gaining admission (Berggren, 2006, 2007).

HIGHER EDUCATION MANAGEMENT AND POLICY – VOLUME 24/1 © OECD 2012

9

ai

uc

ac

io
n

The Swedish National Agency for Higher Education, Högskoleverket,
oversees the national admissions processes. It stipulates that of all new
students admitted to each institution in a given year, at least one-third must
be accepted on the basis of their SweSAT score, at least one-third on their
secondary school GPA and no more than one-third through other forms of
admission such as prior learning and experience, proficiency in specific areas
and interviews (Högskoleverket, 2009).
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The main rationale behind this segmentation of admissions to university
in Sweden is to encourage a diversified university student body. By focusing
on two distinct methods of selection – achievement in high school and an
aptitude test – it is hoped that more students from under-represented groups
will be admitted. However, research by Berggren (2007) questions the extent to
which participation is indeed broadening as a result of the current selection
policies.
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In Turkey, entry to university is based on the results of the ÖSS, a
compulsory examination that is based on verbal and quantitative tests. The
tests span a variety of disciplines including science, mathematics, Turkish and
foreign languages as well as social sciences (Karakaya and Tavsancil, 2008).
The ÖSS results are combined with grade point averages as recorded in the
Turkish school leaving certificate Lise Diplomasi (European Education Directory,
2009b). University applicants are selected in function of these outcomes. The
Council of Higher Education (Yükseköğretim Kurulu, YÖK) is a constitutional
body responsible for co-ordinating and overseeing higher education
institutions’ major activities (Eurydice, 2008). It determines the criteria for
selection and undertakes the selection itself.
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Academic aptitude tests are used prolifically in the United States, where
there are some 12 000 local education authorities. Given the plethora of
jurisdictions – which each have a variety of standards and curricula –
educational achievement is necessarily heterogeneous. This explains why the
United States puts a strong emphasis on academic admissions testing for
college entry.
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Individual institutions in the United States are empowered to make their
own decisions about the student selection process. However, admissions tests
are almost systematically used as a key component of selection. While there
are numerous general tests used throughout the country, two specific ones
dominate the sector: the SAT and the ACT. These tests measure students’
knowledge in subject areas and content included in the national school
curriculum; the SAT goes a step further to include items relating to critical
thinking and problem-solving skills which are “attained in and outside the
classroom” (College Board, 2009). In some states, different admissions tests
such as the Texas Higher Education Assessment (THEA) are widely used.
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There is substantial academic research and commentary about the SAT
and ACT in particular that offer insights into these tests (see, for example,
Clark et al., 2009; Geiser, 2009; Grove et al., 2006; Simpson and Kadhi, 2009;
Sternberg, 2006; Stringer, 2008; Thomas, 2004).
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In all the systems described above, the existence of an aptitude test is no
doubt a dominant issue in the psyche of university applicants. However,
within this generalisation, there are clearly differences worth noting. Whereas
the Japanese admission test is so intertwined with the selection process that
university admission seems to depend on passing this test, the Swedish
system operates in such a way that the test is but one quite distinct method
for gaining entry. Therefore, Swedish students with low results in the SweSAT
are limited as to the number of routes by which they can gain entry, but it does
not prevent them from getting high scores elsewhere (such as secondary
school results) that may offer a pathway to university.

Other approaches to using general admissions tests
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In many countries, the use of university admissions testing to
supplement the selection process is used more sporadically than in those
mentioned above – but such measures are nonetheless widely used.
In Australia, Canada, Mexico and the United Kingdom, for example, a few
universities utilise achievement and aptitude tests for undergraduate entry.
In other countries, admissions tests are used for particular cohorts of
applicants such as mature age students.

de
st

e

ar
tig
o

é

A number of universities in Australia and the United Kingdom deploy
uniTEST as a supplementary tool for admissions. The test was developed to
assess the kinds of generic reasoning and thinking skills that are required in
higher education. uniTEST assesses these skills across two broad domains:
those of mathematics and science and humanities and social sciences. The
test is designed for school leavers so that they can complement existing
selection criteria such as secondary school results.
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In Australia, uniTEST has been implemented as a pilot programme and is
funded by the Australian Government (ACER, 2011). Six universities have used
uniTEST in their selection process. In the United Kingdom, seven universities
have used uniTEST, while others use additional admission tests. For example,
Oxford and Cambridge both use specific versions of the Thinking Skills
Assessment (TSA), a pre-interview admissions test for applicants to
undergraduate courses, to inform their admissions processes.
In the Canadian higher education system, admissions vary province-byprovince. Some are co-ordinated by province-based admissions centres (for
example, applications for universities in Ontario are facilitated through the
Ontario Universities Application Centre), while students apply directly to the
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institute of their choice in other jurisdictions. Individual institutions stipulate
their entry requirements for courses and each one makes its own admissions
offers, regardless of the provincial application procedure. Some use of testing
is made in specific subject disciplines (as discussed in the section below) and
there is ad hoc use of more general admissions tests, but domestic applicants
are primarily selected on the basis of their achievement in the final years of
secondary school.
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Increasingly, admissions tests are being used to contribute to the
selection processes for Mexican universities, especially since the
establishment of a national centre for the assessment of higher education
(Centre Nacional de Evaluación de la Educación Superior) in the mid-1990s
(Backhoff et al., 2000). However, at the moment there is no nationally
co-ordinated selection test process. Instead, individual institutions and
groups of institutions in Mexico have been developing admissions tests that
fulfil their requirements for entry. The Basic Knowledge and Skills
Examination (EXHCOBA) was developed at, and is used by, the Universidad
Nacional Autónoma de México Autonoma de Baja California and some other
institutions. In addition, a range of other large universities such as the
Universidad Nacional Autonoma de Mexico and the Universidad Autonoma
Metropolitana have developed their own specific admissions tests over the
past decade or so (id.).
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In addition to these examples, many countries use admissions tests to
facilitate the selection of mature age entrants to university. In general, these
tests are administered in the absence of any secondary school results, once
applicants reach a certain age, or after a defined period out of schooling.
Universities in both Australia and New Zealand use the Special Tertiary
Admissions Test (STAT) in this way. Other countries that use tests for similar
purposes include Canada (Canadian Adult Achievement Test, or CAAT),
Austria (Berufsreifeprüfung), the Netherlands (Colloquium doctum), Switzerland
and Portugal (Exame Extraordinário de Avaliação de Capacidade para Acesso ao
Ensino Superior).
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In the three sections above we illustrate different uses of a similar general
concept: using an objective test to provide data that feed into the university
selection process. The spectrum of use of these tests is substantial and the
penetration of these tests into cultural understandings of what gaining a place
at university signifies is also significant and worthy of further comparative
analyses. Further synthesis and a discussion of this synthesis are provided at
the end of the following section.
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Many universities throughout the world use tests for various disciplines.
Table 1 provides an overview of the kinds of subject areas and countries in
which discipline-specific tests are used. As can be seen from the sample
provided, the health science fields are commonly linked with some kind of
admissions testing, while in most other fields there is less uniformity in terms
of worldwide usage. Given the complexity of higher education systems and
university admissions processes, the detail in the table only shows the tip of
the iceberg in terms of the kinds of tests being administered for entry into
specific courses or for particular subject matter. Most of the tests featured
here are well established and widely known. Rather than providing specific
commentary in this paper about each of these tests, through this table we give
a broad overview and an indication of the extent to which the tests are utilised
within these countries.

is.

Discipline-specific admissions tests
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In addition to these discipline-based instruments, other tests that were
discussed in the earlier section relating to broad or generic-type admissions
tests also include optional discipline-specific “add-ons”. The SAT subject tests
in the United States provide a notable example that is not included in Table 1.

Conclusion
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This paper has charted the international landscape in terms of the
practice of administering admissions testing for selection into higher
education institutions. It offers a contextual background to facilitate the
consideration of admissions practices in Australia, but the resource provided
here also could constitute a useful reference point for universities and policy
makers throughout the world.

A

ut

iliz
aç

ão

de
st

e

This synthesis of world-wide admissions practice is the first of its kind.
It describes the various facets of a common and essential practice undertaken
internationally each time a student is admitted to university. Overall, this
paper shows that the use of aptitude or achievement tests is prevalent in
developed countries. In many systems where a specific admissions test is
nationally instituted and almost systematically undertaken (for example in
Japan, China, Portugal, Greece, Turkey, South Korea and Sweden), the function
of the test is well embedded in the education landscape of the country.
In other countries, such as Australia, Canada, Mexico, New Zealand and the
United Kingdom (among others), admissions tests exist but are administered
in an ad hoc fashion with little consistency across the sector.
Admissions tests can bring advantages. In those countries where they are
an important and accepted part of the selection process, students have a clear
understanding of what the tests are designed for, when they will be required
to sit them, how their scores contribute to university admission and what the
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Test name

Acronym

Use within country

Medical and health
sciences

Australia

Undergraduate Medical Admissions test

UMAT

System-wide

Belgium

Toelatingsexamen

Canada

Dental Admissions Test

DAT

System-wide

Ireland

Health Professions Admission Test –Ireland

HPAT-Ireland

System-wide

Korea

Medical Education Eligibility Test

MEET

System-wide

New Zealand

Undergraduate Medical Admissions test

UMAT

N. Ireland, UK

Health Professions Admission Test – Ulster

HPAT- Ulster

United Kingdom

Medical School Admissions Test

MSAT

United Kingdom

BioMedical Admissions Test

BMAT

United States

Dental Admissions Test

DAT

System-wide

United States

Pharmacy College Assessment Test

PCAT

System-wide

United States

Medical College Assessment Test

MCAT

System-wide

United States

Optometry Assessment Test

OAT

System-wide

United States

Veterinary College Assessment Test

VCAT

System-wide

Australia

Australian Law Schools Entrance Test

ALSET

Selected institutions

United Kingdom

National Admissions Test for Law

LNAT

United Kingdom

Cambridge Law Test

United States

Law School Admissions Test
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Korea
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System-wide

System-wide
System-wide
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Law

Selected institutions
Selected institutions

System-wide
Selected institutions
Selected institutions

LSAT

Selected institutions

Finland

Engineering

Australia

ATN Engineering Selection Test

ATNEST

Selected institutions

Australia

ATN Engineering Selection Test

ATNEST

Selected institutions

Australia

Aptitude for Engineering Assessment

AEA

Selected institutions

History

United Kingdom

Mathematics

United Kingdom

é

Finland

History Aptitude Test

ar
tig
o

Psychology

ex
c

Education

Belgium

s.

Country

ai

Discipline

uc

Table 1. Sample of discipline-specific admissions tests

Sixth Term Examination Paper

Selected institutions

Selected institutions
System-wide
HAT

Selected institutions

STEP

Selected institutions

Source: Coates, H., D. Edwards and T. Friedman (2010), Student Aptitude Test for Tertiary Admission (SATTA) Pilot Program,
Evaluation Report, Department of Education, Employment and Workplace Relations, Canberra.

aç
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testing process involves. There are also unintended consequences stemming
from these tests, notably the significant amount of pressure put on candidates
to succeed and the burgeoning private market for coaching in their national
test(s). Those countries that use a national test but also balance these
outcomes with school results seem to have fewer concerns with these
problems. This paper helps to identify such issues, paving the way for further
research in this area.
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When it comes to admission for particular courses, the patterns are
slightly different. In particular, for entry into subjects in the health science
fields (especially medicine) there is almost world-wide acceptance that the
admissions process should include a core component: i.e. an admissions test.
Tests such as UMAT, HPAT-Ireland and Ulster, MEET, GAMSAT, MSAT and MCAT
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are all well-established medical entrance tests in use throughout developed
countries. Acceptance of entry tests for other disciplines is less generalised
than in the health sciences field, but as the examples in this paper show, there
are a number of widely used tests in a range of fields including law,
engineering and education.

is.

A SURVEY OF INTERNATIONAL PRACTICE IN UNIVERSITY ADMISSIONS TESTING
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From an Australian perspective, the national higher education system
has not universally embraced the use of tools other than Year 12 scores for
selection into undergraduate study. In general, the current selection system
has not fundamentally changed over the past few decades, despite substantial
changes in the higher education system as a whole. Recent times have seen a
boom in enrolment numbers and a growth in the proportion of the population
who attend university. If recently announced ambitious targets for university
attendance (Australian Government, 2009) are to be met in the years to come,
this growth will have to continue. It is possible that some change in the
current selection methodology for admission to Australian universities may
assist in promoting wider representation of students from historically
underrepresented groups. In this context, it would be useful to further explore
the selection tools available and how they could assist in creating a more
robust and transparent admissions system that promotes wider participation
in Australia.
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